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This good practice example has been withdrawn as it is older than 3 years and may no longer reflect current policy.
Using key workers to improve outcomes for trainees: Suffolk and Norfolk Primary SCITT
URN: 70069
Region: East of England
Remit: Schools
Provider background

The Suffolk and Norfolk Primary SCITT works as part of the Suffolk and Norfolk ITT group, which comprised a primary and secondary SCITT and a primary and secondary graduate teacher programme when inspected in 2012–13. The SCITT is based at the University Campus, Suffolk in Ipswich. Training is based in Ipswich and Lowestoft. Trainees are based in about 80 schools across Norfolk and Suffolk. In most years there are about 60 trainees with about half following the Early Years route and half the Primary route. Completion and employment rates are high.
Brief description

Suffolk and Norfolk Primary SCITT has developed a very ‘distributive’ leadership and management structure and a highly responsive ethos which has a positive impact on trainees’ progress, attainment and completion rates. From the outset trainees are assigned a keyworker who is their advocate throughout the year enabling personalised support and challenge which leads to accelerated progress and excellent outcomes for trainees.
This is part of a set of eight examples showcasing good practice in initial teacher education.
The good practice in detail

The Suffolk and Norfolk Primary SCITT was judged as outstanding in May 2013. At this time significant strengths included the highly personalised and carefully tailored academic training and pastoral support resulting in high levels of student achievement, high completion rates and very strong progression into employment.
Who are the keyworkers and what is their role?

Carol Nind, SCITT leader explains: ‘The keyworker is at the centre of the trainee target-setting process. They link all of those involved in the training process – mentors, teachers and centre-based staff. The keyworker is the person in frequent contact with the trainee, tracking and supporting the trainee’s progress throughout the year. The relationship between the keyworker and trainee is based on professional trust, responsiveness and openness. The keyworker is the trainee’s critical friend and advocate, ensuring that their training needs are met so they achieve their full potential.’

Keyworkers may be proven mentors, former headteachers of partnership schools or members of the leadership team. A new keyworker will shadow an experienced one with a range of trainees for two terms before they assume responsibility for their own trainee group. 

Above all, they are colleagues who know what high-quality teaching and learning looks like and have the personal qualities to help trainees to develop. 

The keyworker’s role is to:

· develop a ‘coaching’ relationship with the trainee which allows the trainee to become highly reflective and critical of their own practice and its impact on pupils’ progress

· have faith in the trainee, supporting and challenging them through the rigour of the training year

· develop the trainee’s resilience and self-awareness

· advise the trainee to make the right choices

be responsive and readily accessible when issues arise. 

 Keyworkers are expected to:

· be the first point of contact for the trainee and the school mentor. This includes establishing and sustaining regular email contact with the trainee, especially when the trainee is on placement

· become very familiar with the trainee’s teaching

· carry out at least two joint lesson observations in each placement to model effective lesson observation practice and to moderate judgements of the trainee’ teaching

provide support for mentors in writing the Professional Practice Report which summarises the trainee’s progress against the Teachers’ Standards.

A keyworker receives the following documents from the trainee each week while on placement: 

· The weekly evaluation – trainees are expected to set themselves clear, short-term, highly specific targets which are shared with the mentor and the keyworker – for example:

· for an early years foundation stage (EYFS) trainee, over a first, second and third week

· for a Key Stage 2 trainee over a first, second and third week.

Lesson debriefs – these are lesson observation feedback sheets written by the mentor or professional tutor or a mentor from another school.
The keyworker will meet termly with the keyworker group and senior leadership team (SLT) to: 

· discuss trainee progress

· share evaluations from a range of colleagues and use these to inform future action

· quality assure the placement experience

· improve the content of mentor training days to respond quickly to new initiatives

identify any trends or commonalities that may impact on future action and report to the management group. 

The impact of the keyworker group 

For the trainees:

· there is a clear support system in place and a named person for each trainee

· progress is closely monitored – support and challenge are put in place quickly via email, telephone calls and visits
· progress and development needs are made clear through face-to-face discussions and response to weekly evaluations

early intervention is instigated according to need.

For the mentors:

· there is a clear support system in place and a named person for each mentor
· keyworker input is personalised, depending upon experience and needs of the trainee
· they can seek advice quickly from experienced SCITT practitioners
new mentors rapidly become familiar with Teachers’ Standards and are able to assess progress against them with accuracy.

For the partnership schools:

· a quality assurance system ensures that the mentor and all pupils have a positive experience
high-quality professional development is provided for mentors through joint observations and feedback.

For the programme:

· the emphasis on progress and potential ensures that trainee outcomes are maximised
high-quality, accurate information is available for leaders, enabling focused improvement planning linked to trainee outcomes.

Rapid response to feedback

Feedback is sought from all participants in the programme’s partnership. This includes trainee and newly qualified teacher (NQT) perception surveys, school-based trainer evaluations, headteacher employer evaluations as well as the programme’s own self-evaluation and improvement planning. 

These, together with carefully planned and monitored responses to national and local initiatives feed into future action. 

However, the programme will respond quickly, within the same training year, and sometimes before the next training session, to implement improvements for the current cohort of trainees. 
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Outlined below is an example of how the programme has achieved this.
Dispersed leadership

Over the last five years, the team involved in supporting trainee progress has evolved to enable a system that moves away from relying on two or three key people into a shared approach to supporting, monitoring and driving the improvement and development of the training. This has resulted in research and innovation by the keyworker and the trainers’ groups.

Research projects conducted over the last three years have included the following:
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A music project using technology – this was focused on using composition and experimentation with computers and various electronic instruments. The aim was to ‘up-skill’ a focus group of trainees so that they were able to use these music technologies in their teaching.

· A Key Stage 2 research project using technologies to improve the teaching of aspects of literacy, which can be used as a model for training across other core subjects. The focus of this project looked at how to strengthen the teaching of spelling in upper Key Stage 2 in a local primary school. It produced online materials which are being disseminated. The project is currently being shared with a local high school with the aim of promoting greater continuity of learning from Year 6 to Year 7.

· A final placement project that focused on providing enhancement experiences for trainees who were showing features of outstanding practice by the end of term two. Some of the additional activities for these trainees included: 

· peer mentoring of fellow trainees that impacted positively to enable progress for both parties

· study visits to schools with a particular curriculum approach and this being used in their teaching practice

· undertaking residential trips with their class

· gaining experience in the an additional age phase

· undertaking a short placement in a Pupil Referral Unit.

Case studies undertaken on a small group of NQTs in order to ascertain the impact of training. 

Part of the success of the Suffolk and Norfolk Primary SCITT can be attributed to the leadership model it has chosen to adopt. Devolving responsibility widely among the team has meant a high degree of accountability and an ability to rapidly react to changes in the ITE landscape. It also means that the SCITT is able to quickly respond to feedback from tutors, trainees and schools and adapt its lectures, seminars, course requirements and resources to meet emerging needs. This has resulted in sustained improvement over time so that strengths have been built on and any emerging concerns quickly addressed. Trainees and keyworkers talk enthusiastically about the high quality of professional and pastoral support and the responsiveness of the SCITT. All of this has contributed to the excellent outcomes for trainees and the outstanding training.

Other good practice examples in this set

Alban Federation
London East Consortium, University of Cumbria 
Stockton-on-Tees Teacher Training Partnership 
Suffolk and Norfolk Primary SCITT
Two Mile Ash ITT Partnership 
University of Durham – primary
University of Durham – secondary 

Wakefield Regional Partnership for Initial Teacher Training 


At the end of their first placement, nine trainees were identified by their keyworkers and their mentors as needing further support to develop their classroom presence. Actions to remedy this included additional sessions with the drama trainer, additional support visits by the keyworker early in their second placement to identify specific targets with the new mentor and settle the trainee quickly in their new context, and proactive use of the Skills Audit Tool. As a result, five trainees made good progress in term two. The remaining four received further support visits in term three and all established strong classroom presence by the end of their final placement. 








The good practice case studies that Ofsted publishes highlight specific examples of practice that providers of education, learning and children’s services have used to achieve successful outcomes. 


For education, the case studies do not recommend a single particular approach to teaching and learning. Ofsted has no preferred lesson structure or teaching style. We showcase and share a wide range of approaches that providers have found work well for them in achieving good outcomes for children, young people and learners.


Are you thinking of putting these ideas into practice; or already doing something similar that could help other providers; or just interested? We'd welcome your views and ideas. Get in touch � HYPERLINK "https://www.surveymonkey.com/s/ofstedgoodpractice" �here�. 


To view other good practice examples, go to: � HYPERLINK "http://www.ofsted.gov.uk/resources/goodpractice" �www.ofsted.gov.uk/resources/goodpractice�.


If you would like a copy of this document in a different format, such as large print or Braille, please telephone 0300 123 1231, or email � HYPERLINK "mailto:enquiries@ofsted.gov.uk" �enquiries@ofsted.gov.uk�.
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Suffolk and Norfolk Primary SCITT 
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