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Pupils make rapid progress from very low starting points at Jubilee Park School and they leave well prepared for the next stage in their education. A rapid and relentless drive to strengthen leadership, teaching and learning has been central to this improvement. In particular, innovative performance management has raised expectations and high-quality practitioners have been appointed, coached and retained. This is one of 12 case studies about the schools featured in the report Getting to good, published by Ofsted in September 2012.
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‘The school’s moral imperative is that all children will succeed. There is a positive “can-do” ethos. We don’t accept background, race or gender as excuses for underachievement. There is a “growth” mind-set to learning and the children thrive in this atmosphere and aim high. They see themselves as independent learners and are expected to succeed because the staff believe that they can. To this end the prime role of all leaders is to lead teaching, learning and achievement. Everything is organised around this key priority.’
Heidi Conner, headteacher
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Six years ago, the best that could be said for education at Jubilee Park was that it was mediocre and consequently attendance was low. Since then, innovative procedures for performance management have raised expectations and balanced the requirements to hold staff to account for their work with developing them as highly skilled teachers and leaders. Key to this is the belief in appointing, coaching and retaining high-quality practitioners who invest wholeheartedly in the ‘Jubilee’ way of working.
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‘Central to the improvement at Jubilee Park has been the vision and determination of the headteacher’, says Derek Rowley, Chair of Governors. ‘In the last six years she has successful instilled high expectations that extend to the governing body, all staff, pupils and their parents and carers. The whole community now believes that our children can achieve well, which was not the case in the past.’

So what actions were taken to improve this school?  

First steps – raising expectations

The first priority was to improve the quality of teaching and learning. Low expectations were endemic. Pupils’ attainment when they left was very low and there were consequent external pressures to improve. 
The governing body was enthused by the headteacher’s vision for the school, and needed training and support to fulfil their role. But the biggest challenge was for the teaching staff and school leaders. Performance management procedures were strengthened so that staff were rigorously held to account for their work. For some this was unwelcome and following challenging conversations they left the school. A set of non-negotiable expectations of teaching and learning was established. Leadership capacity at the time was inconsistent at all levels so it was necessary to take a didactic approach that teachers found uncomfortable, but had the desired impact of rapidly improving pupils’ education. Monitoring and evaluation procedures were relentless in ensuring that all staff complied consistently with the requirements to improve learning. One teacher recalls: ‘It was a very challenging time; the headteacher was relentless in improving teaching skills.’ 

Performance management; an effective balance between coaching and accountability

The second priority was to establish high-quality leadership at all levels and a self-sustaining learning community. An effective academic coaching model was introduced. Each teacher has a mentor who they meet on a weekly basis regardless of experience or ability. School leaders have a management mentor to support the development of leadership roles. Not only does this improve the skills of staff, but it has a dynamic impact on whole-school development. One difficulty that headteachers in satisfactory schools experience is that while they may lead improvements in the short term, they are not always able to sustain these improvements over time. The coaching procedure successfully ensures that developments are imbedded in practice while further whole-school improvements and professional development are being introduced. 

Recruitment and induction procedures have been updated and resources have been provided to ensure that new staff quickly and successfully adopt and implement the high expectations of leadership and teaching. For example, all teachers are expected to plan learning journeys for pupils to a consistent high standard. The procedure is explained to new teachers and modelled by their mentors; they are then expected to demonstrate that they can do this independently. Extra support is provided for those who find it a challenge so that they can succeed. However, it is made transparently clear to staff that they have to demonstrate proficiency and good teaching within a term; satisfactory teaching is not tolerated. 
Relevant, up-to-date documents underpin consistently good or better teaching across the school, including the teaching and learning policy, individual subject guidelines and the staff handbook. Sophisticated monitoring and evaluation procedures hold teachers and teaching mentors to account to ensure that all guidelines and advice are followed. 
A personalised curriculum
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Another important development has been the personalisation of the curriculum to meet the specific needs of pupils. In the early stages, the curriculum for reading, writing and mathematics were the focus. Regardless of curriculum initiatives promoted externally, the school had the courage to adopt and make changes only if they were judged to meet the needs of Jubilee Park pupils. For example, the National Strategies for literacy and numeracy were refined based on the teacher’s understanding of the most effective methods of teaching their pupils. This development also involved raising expectations of what could be achieved so that the curriculum did not create barriers to achievement for pupils. For example, in the Early Years Foundation Stage, low expectations of what some children could achieve when reading and writing meant that they did not have access to more advanced phonics work. This was changed and staff were surprised and delighted at what some children could achieve.

A common sense of purpose across the school community

The large majority of parents and carers are proud that their children come to this school and trust that changes and decisions that are made are in the interests of their children. Better strategies to engage parents and carers have been introduced. One important example was the need to involve parents and carers in improving attendance, which was lower than the national average. A zero tolerance approach to poor attendance was adopted and was firmly, but compassionately implemented. For example, when the attendance of a pupil dips below 95% it results in a warning letter to parents and carers, but offers advice and support. Parents and carers who would like to take pupils on holiday during term time meet with the headteacher and the parent governor responsible for attendance where it is explained why the school will not authorise this type of absence. On the first day of absence, families are visited by the attendance officer and the headteacher has on occasions knocked on doors as well. This has had major benefits. Attendance is high (currently 97.9%) and the school’s approach has been adopted by all the other local schools which means the community is working together to improve attendance. It is now established in the community that it is parents’ and carers’ responsibility to ensure good attendance at school. 

School leaders at all levels have greater capacity. There is a collegiate approach to school improvement supported by professional development. Teachers make recommendations for change and trial the ideas in their classes before leading the improvement for all staff. The headteacher checks that other leaders are fulfilling their responsibilities successfully while exploiting opportunities to develop leadership skills still further. For example, the headteacher supports another local school and members of her staff have been able to lead training and share best practice in this school. Staff find it challenging but very rewarding working at Jubilee Park. From the moment that they start they are well supported to adopt the ‘Jubilee’ way of working and to thrive.
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Pupils share responsibility for their own learning conscientiously because procedures for targets, marking and assessment have been refined and effectively streamlined. Targets are personalised to the needs of each individual and the curriculum has been adapted to exploit their impact. For example, in the morning and at the beginning of lessons, pupils have time specifically to work on their own targets that they regularly discuss with teachers as well as consolidate learning by responding to comments and advice made by teachers in their books. These targets also have the added benefit of providing additional individual challenge to pupils when working in groups. They may be carrying out the same activity that is pitched at the correct level for the group, but in addition the targets ensure that each pupil understands what is expected of them as an individual. 
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Jubilee Park Primary School is an average-sized primary school serving the Great Bridge and Princess End wards in Sandwell. Provision includes a nursery for children aged three and older. 
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Primary schools 

All Saints CofE Primary School
Brookside Primary School
Mendell Primary School
St Benedict Biscop CofE Primary School
St Clement Danes CofE Primary School
Secondary schools

Dronfield Henry Fanshawe School
Ecclesfield School
Highfields Science Specialist School
Highlands School
Stockland Green School 
Woodside High School
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A lesson in school improvement: Jubilee Park Primary School 
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Overview – the school’s message





 





The good practice in detail





 





The school’s background





 





Other examples featured in the report Getting to good





 





Are you thinking of putting these ideas into practice; or already doing something similar that could help other providers; or just interested? We'd welcome your views and ideas. Get in touch � HYPERLINK "https://www.surveymonkey.com/s/ofstedgoodpractice" �here�.


To view other good practice examples, go to: � HYPERLINK "http://www.ofsted.gov.uk/resources/goodpractice" �www.ofsted.gov.uk/resources/goodpractice�
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