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Students of business and economics at The Burgate School and Sixth Form Centre confidently apply a range of analytical skills when interpreting data, and weigh their findings carefully in developing coherent and authoritative arguments. Regular and rigorous assessment of students’ performance against clear success criteria generates precise short-term targets for developing students’ higher level skills of application, analysis and evaluation.  
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‘Economics, business studies and enterprise are regarded as the benchmark for innovative teaching in a modern environment with staff who fully embrace the importance of structured assessment for learning. Deep questioning, excellent scaffolding of learning and, above all, the persistence of teachers in tracking progress and setting targets with action points to which students respond in detail, have resulted in consistently better than expected progress.’

David Pover, headteacher
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In this case study, teachers share their approaches for structuring students’ learning and driving improvement through assessment and target-setting. This article is linked to a further Good Practice case study, sharing similar materials for enterprise education. Both case studies are supported by a wealth of materials provided by the school.
Background

A team of three new business studies staff joined the school in 2007, at a time when business and enterprise education gained a much higher profile. A dedicated programme for all students at Key Stage 3 was introduced together with a more structured approach from Key Stage 3, to GCSE and on into the sixth form, and clear learning progression from one phase to the next. Provision is enriched by opportunities for students to apply their skills in real-life scenarios, which has motivated students and contributed to improvements in results year on year. The team’s work has been used to lead training and development across the school, including whole-staff training.

The emphasis on continuous improvement has produced excellent progress in the development of students’ enterprise skills and their economic and business understanding, as detailed after the recent Ofsted economics, business and enterprise survey visit.
Business studies: scaffolding learning
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Assessment and tracking systems are an outstanding feature in business studies and have underpinned a rapid improvement in results at GCSE and A level. Students are given excellent feedback – both oral and written – so that they have a clear idea of how good their work is, how well it meets the assessment criteria and what they need to do to improve. Assessment criteria are well used during lessons. Students are fully aware of the higher order skills they need to develop in order to use their essential knowledge and understanding to demonstrate application, analysis and evaluation. This approach deepens and enriches the quality of their work.
Excellent teaching
Effective scaffolding activities develop students’ higher order writing skills. The examples shared below incorporate many of the features of excellent teaching that run through the department’s work at GCSE and A level.

· Lively, clear presentation of a business principle using images to which students can relate, with clear tables and charts to define terms and show key relationships. Where possible, teachers bring the subject to life with trips, visits or business scenarios. 
· Opportunities for students to work independently or in small groups responding to structured tasks.

· Techniques which enable students to organise and give clear structure to their written answers, enabling them to ‘scope’ the question and move through to higher level responses, including:

· ‘diamond 4’ or ‘diamond 9’ grids to identify key aspects of a business problem and/or prioritise solutions 

· the PEE principle (point, example, explain) in analysis questions and the PEEL principle in judgement answers (point, example/explain, evaluate, link to question)
· the importance of making supported judgements using theory and examples
· Reference to examination questions on the topic and mark schemes to enable students to self- or peer-assess  work as it develops. 
The use of model answers to support students’ skills in self- and peer-assessment facilitate discussion about exam technique.
GCSE Applied Business

Some examples of business work include a teaching presentation activity on cash flow in Year 10, and an associated worksheet and an assessed task which offer students a structure to enable them to develop their answers through application and analysis into evaluation and judgement.

Similar approaches are adopted in an exercise to prepare Year 11 students for a controlled assignment on the Marketing Mix, where students are encouraged to prioritise, come to  judgements and justify their decisions. Resources include a lesson plan, presentation and worksheet. Prior to this exercise, the students had been taken to Thorpe Park to explore its approach to marketing.

A and AS level
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In the sixth form, students value the lesson per week on exam technique, which enables them to hone their skills of self- and peer-assessment. On starting the course, students are given a thorough introduction to the structure of assessment they will face and to the skills they will need to display. One student commented that, ‘they really helped us with the big step up from GCSE to A level’. A powerpoint PowerPoint presentation shows how students are encouraged to display higher order skills from the outset.

Expectations for high-quality answers are continually reinforced. For example, in an exercise on price in Divine Chocolate, students are introduced to marking schemes and write structured responses. They then undertake peer-assessed tasks, after which they strengthen their answers by applying skills of application, analysis and evaluation ever more sharply.

In another exercise, a range of indicators are used to analyse and evaluate the strategy of moving a business from the UK to China. Students are helped to develop an argument drawing on a range of quantitative and qualitative factors through a presentation on financial analysis of the company’s performance and strategy. A well-considered lesson plan underpins their work. 
These exercises are complemented by excellent questioning techniques that encourage students to give well-developed higher order oral responses and engage in sophisticated discussions about key issues.

Economics: strong impact of short-term targets
In economics, the use of short-term targets for improvement is highly effective in helping students to improve and make excellent progress. The process works as follows:
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Assignments and essays are often ‘scaffolded’ to emphasise the importance of structure and the demonstration of higher order skills in responses. Again, the PEE aproach (point, explanation, explain) is emphasised.

· After each assessed essay or assignment has been marked, the teacher’s overall assessement is recorded on an assignment front sheet for either AS or A2. The completed front sheet identifies one or two very specific targets for improvement. Students appreciate the clarity of this approach. One said: ‘There are not too many targets each time – they are very precise and set out clearly how to do it.’ 

· Students then transfer their targets onto a target-tracking sheet. They use this sheet to ensure that they show that they have met the target in subsequent pieces of work. Asked if they felt that the process of transferring the targets from assignment front sheet to target tracking sheet was onerous, one student said: ‘Transferring makes you think about what you need to do. It also provides you with a clear record that targets have been met.’

· Students improve their answers in response to the teacher’s marking and target-setting, with evident success ​– such as this improvement of work in an assignment on economic growth.

Students identify many other strengths about their learning, including active learning to enliven the driest theoretical concepts, including for example models of perfect competition. One student said that ‘these active approaches help us to visualise the things we cover’. 

Training others
The department is at the forefront of innovative practice in teaching and learning. Their work has been used to lead whole-staff training and development across the school.
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The Burgate School and Sixth Form Centre serves the town of Fordingbridge in the New Forest and the surrounding area. It is an average-sized secondary school of around 1000 students. The sixth form is large in proportion to the rest of the school, comprising almost a third of all students. The school has held specialist status in humanities since September 2009 and became an academy in May 2011. 
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Developing higher order skills in business and economics: The Burgate School and Sixth Form Centre
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Overview – the school’s message





 





The good practice in detail





 





Allen Billinghurst-Bright with students





The Coca Cola Real Business Challenge team – designing and marketing a ‘sustainable’ soft drink to apply their marketing skills.





Giles Heather with economics students





The school’s background





 





Are you thinking of putting these ideas into practice; or already doing something similar that could help other providers; or just interested? We'd welcome your views and ideas. Get in touch � HYPERLINK "https://www.surveymonkey.com/s/ofstedgoodpractice" �here�.


To view other good practice examples, go to: � HYPERLINK "http://www.ofsted.gov.uk/resources/goodpractice" �www.ofsted.gov.uk/resources/goodpractice�
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