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This example demonstrates how Shakespeare Infant School prepares all children effectively for the transition from the Early Years Foundation Stage to Year 1, even those whose attainment on entry to the Reception Year is below that expected for their age.
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‘Happiness, high self-esteem, excellent behaviour and academic success in Year 1 are predicated on being a successful learner in the Early Years Foundation Stage. If the children don’t make good or better progress, they will need extra support early in Year 1 to catch up to prevent the gap widening. By doing whatever it takes to ensure children’s success we successfully reduce attainment gaps for example, between children known to be eligible for free school meals and those who are not.’

                                                                                            Jane Skinner, Headteacher
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Staff passionately believe that all, bar a very few children with identified specific learning needs, should and can achieve a ‘good level of development’
 by the time they leave the Reception class. This enables them to settle quickly into Year 1 and access the curriculum, with no interruption in the pace of their learning. Children who have not achieved as well as their peers are targeted early in Year 1 and provided with the support they need to accelerate their progress and catch up as quickly as possible.

These high aspirations for children mean that less favourable personal, social or economic circumstances are not accepted as reasons for underperformance and the vast majority of children (more than 80%) reach a good level of development by the end of the Reception Year.

To achieve this, staff focused on three key drivers:

· agreeing their pedagogy to ensure consistently high-quality teaching and learning across all three Reception classes

· improving literacy skills

working in partnership with parents and carers.
Step 1: agreeing pedagogy

There are clear expectations about what children should have achieved by the end of the Early Years Foundation Stage, and the school systematically and methodically translates this into agreed practice. The transition policy articulates how children subsequently access the Year 1 curriculum successfully and with confidence. Consistency has proved crucial in managing the large intake of 90 children every year. 

Staff and governors believe that the younger the child, the more high-quality adult input is needed to help them to make good or better progress. The governing body supported the decision to increase the staff ratio in the Early Years Foundation Stage to 1:10 by increasing the number of Early Years Assistants (EYA) in each class from one to two. The EYAs are used very effectively to teach the children under the direction of the class teacher. They support children of different abilities; this ensures that all staff in the class know the children well and that all the children work with the class teacher and the EYAs. The impact after the first year was irrefutable – 81% of children reached a good level of development in 2011, an increase of 16%. And the figure increased again in 2012 to just over 90%. This in turn is having a marked impact on attainment in Year 1. 
Intervention strategies and additional support are introduced as soon as a child starts school with skills below those expected for their age or who is not making the expected progress. The increase in staff has ensured that the necessary support is implemented for all children and not just the lowest achievers. For example, the adults help children who need extra support with phonics, key words, fine and gross motor skills including handwriting, numeracy knowledge and skills, speech and language. All of the children are regularly assessed to ensure that those in need of additional support receive it in good time. Their progress is reviewed every fortnight to monitor the effectiveness and impact of initiatives. This helps staff to modify their approach if a particular strategy is not proving as effective as had been anticipated. By identifying the needs of children early in the Reception Year, the vast majority develop the knowledge and skills they need to secure success in Year 1. 

Increased expectations are reflected in the curriculum and have been coupled with investment in high-quality resources and redeveloping the outdoor learning environment to offer flexible approaches to learning through play. The increase in staff has had a positive impact on children’s learning outdoors; EYAs interact with children more, and extend their learning further through well-planned and structured play opportunities. 

Planning by teaching and support staff is thorough, detailed and regularly reviewed to meet the differing interests and needs of each new cohort. Two examples – for phonics and writing – illustrate the point. This year the curriculum has been modified to make it more engaging for boys, for example delivering all areas of learning through a topic about Pirates, which the girls enjoy equally well. As part of this topic, children: 

· count treasure and add up how much they have found 

· help Pirate Pete to write his log

· search for treasure and sail toy ships

· make bright and colourful treasure 

· dress up and role play being pirates, giving and following instructions

develop their knowledge of letters and sounds, for example by identifying real words as ‘treasure’, and rejecting nonsense words by dragging and dropping these into the image of a dustbin. Words written on flash cards are buried in sand; when pupils find them they read the words sounding out the phonemes and practising blending letters like s a nd = sand, and b oa t = boat.
Developing independent learners is a crucial aspect of Early Years Foundation Stage. As their skills and knowledge improve, children become more able to use and apply their learning independently. This enables them to start to make decisions about what they need to support them with their learning and prepares them to meet the expectations in Year 1. As one member of staff says, ‘Independence is not simply about being able to find the Lego’.
As well as keeping their own detailed and rigorous assessment records, staff in the Early Years Foundation Stage have introduced assessment for learning in lessons. They ensure that children know and understand what is expected of them, often asking children to repeat or say in their own words what they are doing and why. Staff encourage children to talk about their work with their peers as well as with the adults; as children grow in confidence they are asked to consider how they could improve their work. This develops as the year progresses in readiness for children entering Year 1. The classes have Clever Cat and Learned Lion puppets as well as colour-coded trays to help children to decide how well they think they have done and place their work in the appropriate tray. 

The Early Years Foundation Stage curriculum links seamlessly with the Key Stage 1 curriculum. This enables staff to extend the learning and progress of children who are ready to be challenged in Reception and for any remaining gaps in pupils’ learning to be filled early in Year 1. 

Staff help children in Reception to become familiar with what will be their new classroom in Year 1, where everything is, the routines and what will be expected of them. Friendship groups are kept together where possible with whole classes usually staying together from Early Years Foundation Stage to Year 1.    

Step 2: improving literacy skills

Teaching about letters and sounds (phonics) has improved and wherever possible is incorporated within class topics. The children have a daily phonics session with extra intervention sessions planned for those who are not making the expected progress. The pace is rapid but the children love it, and have exceeded all expectations of what they can learn in such a short space of time. Staff have noticed that the higher the expectations of what children can achieve in phonics sessions the faster the children progress. In particular, they have noticed a positive impact with the potentially lowest achieving children developing the necessary knowledge and skills to keep up with the rest of the class. 

The Reception classes are print-rich environments and the school has invested in more high-quality reading books that are phonetically regular so that children can use and apply their phonic knowledge every day. The profile of reading at home has been raised with high-quality home/school diaries and stickers for those children who read at home at least three times a week. Teachers comment in detail and enhance the reading diaries with prompts. Reading at home has improved since staff have raised their expectations of what can be achieved by promoting more home reading. This includes providing parents and carers with clear guidance about how they can support their child’s reading. 

Staff model for children how to form their letters; provide ample opportunities for children to write in an exciting learning environment; and ensure that children understand what is expected of them. Handwriting is developed throughout the year alongside phonics, with time given to develop pre-writing skills before teaching letter formation. Writing is included in many play-based activities and children have many opportunities to choose to write. Colourful resources in a range of sizes and formats are used to stimulate and encourage the children to ‘have a go’, such as helping Pirate Pete to write his daily log on a scroll, as part of a role-play activity.
By the end of the Reception Year, all children are expected to know the sounds that letters represent, to be able to use them and know all the key words. They are expected to enjoy writing and to be able to write independently and form their letters correctly.  The staff do ‘whatever it takes’ to ensure that the vast majority of children are able to read and write with increasing independence by the end of the Reception Year and are ready for Year 1. 

Step 3: effective partnership with parents and carers
Parents and carers of children entering Year 1 are asked for feedback about how their children settle into their new class and about the effectiveness with which transition arrangements into Year 1 are managed. They are also asked about what could be improved. The results of this survey are used to improve the school’s practice and provision. For example: 

· transition meetings in the summer term have been introduced and there are more opportunities for children to visit Year 1

· more workshops are provided to show parents and carers how they can support their children’s learning, for example by focusing on reading and phonics

· staff are more focused on building positive relationships with parents and carers, including those that are hard to reach, so that they all feel welcome in school and are more confident about approaching staff

· home learning has improved and staff encourage the children with their parents and carers to engage in reading, maths, keywords and phonics activities  

· there are more opportunities for parents and carers to come into school and engage in learning activities such as curriculum days and to join in with the daily target skill or activity 

weekly celebration assemblies have been introduced to which parents and carers are invited. 
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Shakespeare Infant School is a three-form entry school situated on the edge of Eastleigh near Southampton in Hampshire. Deprivation in the area including pupils known to be eligible to free school meals is broadly average but is rising. The proportion of pupils supported by school action is more than twice the national average, but a low proportion are supported by school action plus or have a statement of special educational needs. Few pupils are from a minority ethnic background or are learning to speak English. Children enter the Reception Year with skills that are below age-related expectations in all areas of communication, language and literacy and broadly in line in other areas. 
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The good practice in detail
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Are you thinking of putting these ideas into practice; or already doing something similar that could help other providers; or just interested? We'd welcome your views and ideas. Get in touch � HYPERLINK "https://www.surveymonkey.com/s/ofstedgoodpractice" �here�.


To view other good practice examples, go to: � HYPERLINK "http://www.ofsted.gov.uk/resources/goodpractice" �www.ofsted.gov.uk/resources/goodpractice�











� A ‘good level of development’ is defined as achieving at least 78 points at the end of the Early Years Foundation Stage, including at least six in all areas of communication, language and literacy and personal, social and emotional development. 
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