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Creating an effective individualised curriculum offer for students with complex learning difficulties: Lufton College of Further Education
URN: 131921
Region: South West
Remit: Further education and skills
Provider background

Lufton College of Further Education is an independent specialist college in Yeovil, Somerset. The college caters for students with a wide range of learning disabilities through residential, day and outreach programmes. The college prioritises placements for students from the local area and for those who cannot avail appropriate provision in their home county. Many students have complex learning difficulties, including autistic spectrum disorders, social, emotional and mental health difficulties and profound communication difficulties.
Brief description

Lufton College of Further Education has developed an effective individualised curriculum offer to ensure that it meets the specific needs and aspirations of all its students. 
The good practice in detail

The college recognised that it needed a strong focus on enabling its students to develop independence skills and coping mechanisms to face the realities of life when they leave college. Staff identified crucial skills that students needed to develop, such as self-advocacy, self-awareness and work readiness. The ability to enjoy life and be active in their communities was also highly important. In order to achieve these aims, the college turned the curriculum on its head. 

The aim was to encourage learning through the things that the student enjoys, curriculum being a vehicle for delivery, not an outcome. Another very important aspect of the curriculum is student choice. At the start of each day, each student chooses what they are going to work on within each of their timetabled slots.

The college developed three pathways: 
· pathway to active lives
· pathway to exploring work
pathway to citizenship. 
The pathways are interchangeable and students follow aspects from all three pathways according to individual needs. 

The process for creating an effective individualised curriculum for each student falls into three stages.

Stage 1: pre-entry
The needs, aspirations and long-term goals of each student are identified at this stage. 
· Staff spend a considerable amount of time with students and their families, finding out what they are interested in and what they want to do in the long term in relation to employment and identifying their educational and care needs. College staff visit the students’ school and home to see them in their current circumstances.
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· Students visit the college. In this initial visit, staff continue to find out as much as they can about the student.  

· Students attend the college for an initial assessment, including the residential accommodation. Assessments take place during term time to allow prospective students to join in with college life. Students stay for two days and one night. Staff use the RADAR system to measure student competency against 14 points on the chart. 
· Using all of the information gathered, staff create a detailed assessment profile for each student. The assessment profile is given to all key stakeholders, such as the students’ social worker, key therapy staff, the students and the families. By the time the students start college, staff, student and family have developed a relationship over a six- to nine-month period. 
The college creates individual curriculum for the students based on their interests and aspirations. For example, one student comes from a family of farmers and wants to develop his career in farming. The college has therefore created a programme for him around his interest in farming. In order to help him to continue to develop his skills with farm animals, the college enabled him to bring his heifer to college. Caring for his heifer contributed significantly to his programme of study and in developing independent living skills.
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A strong feature of the individualised curriculum offer is the way that the college ensures that students fulfil their potential. For example, one student, who had successfully completed two years at the college, had problems in their third year and their family removed them from the college. Far from simply letting them leave and not achieve, college staff found the student a work placement near their home. Two members of staff are supporting the student in their hometown so that they can complete their qualifications and realise their dream of working with children. 
Stage 2

The first six weeks at college are spent on baseline assessments, assessed against the 14 points on the RADAR. 
· Students are able to try everything. Staff start identifying any changes needed leading from the initial assessment. All the specialist teams are involved at this stage and individual timetables are created for each student based on their wishes, their needs and long-term goals, which may, of course, change over the period that they are at the college. 
· Each student has a learning plan and timetable tailored to their individual needs. Once they are on the programme, their timetable is reviewed each week in tutorial to ensure that it is still meeting their individual needs. 

At the end of the first term, staff complete a report identifying what the students are expected to achieve during their time at the college, which they send to parents and carers, local authorities, social services and other key stakeholders. 

One student joined the college with complex needs. He was highly autistic and very bright but with little communication. It took the whole of the first term for the staff to find out how he worked. Once staff did recognise the most effective working pattern for him, they put in place an individualised timetable that enabled him to develop skills in turn-taking, following instructions and coping with and accepting change. His programme was developed around his interests in horticulture and sport.
Stage 3

By the beginning of their second term, students are mostly settled and on their programmes. 
The vast majority of the students will experience community living during their time at college. Every term, staff formally review students’ individual learning plans and RADAR. These are also reviewed regularly, informally, through tutorials and changes are made to meet individual needs.
Stage 4
Stage 4 is the transition out phase, although work on transition starts very early on in the students’ programmes. 
Long-term expectations are identified at the start of the whole process and revised and revisited throughout the programme. A student’s final year starts with a ‘moving-on’ review and staff identify actions needed to ensure a successful transition to the next stage for the student. 
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The ‘moving-on’ assessments identify what skills the student has developed and what they could achieve further. This then provides a focus for further developing their independent living skills. 
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Case study 1


Student 1 (S1) comes from a family of farmers with three farms in the South West. S1 assists on the farm with milking and herding cattle. While still at school, S1 was supported to attend Lufton College for one day a week to work alongside the land-based team. S1 worked well with support and the staff were able to develop strategies to help him further progress his skills. They identified that S1 was an early riser and needed a focus in the mornings. So it was agreed that he could bring two calves to college for him to �HYPERLINK "http://reports.ofsted.gov.uk/sites/default/files/documents/surveys-and-good-practice/l/Luftoncollegedstimetableterm1.pdf"��work with and feed in the mornings�. 


S1 arrived at college and brought with him two calves. Staff supported him in the mornings to feed and care for them. S1 uses the calves to show other students how to lead and handle calves. S1 settled well; has a practical timetable with a focus on tasks similar to those on and around farms. Within the land-based curriculum, S1 is trying new experiences such as horticulture and selling produce. He is starting work experience at a local farm and apple orchard, which will enable him to transfer his skills across the land-based area. S1’s transitional goals are to move back to the family farm, but also work in other land-based areas such as horticulture.  





Case study 2


Student 2 (S2) arrived at college displaying a high degree of anxiety throughout the day, with little understanding of what was expected of him. He found it very difficult to cope with the college structure and environment and lacked the concentration to engage in many areas of the baseline programme. When he did engage, he was very impatient and tended to rush any task set for him. When accessing the community, he required three support workers, as he would remove his seatbelt, try to alight from the bus independently and run away if in an unfamiliar environment.


During the first six weeks, staff kept a detailed behaviour log and recorded strategies that were effective when working with S2. Incident reports and STAR analyses were also kept. This information was used to build a detailed �HYPERLINK "http://reports.ofsted.gov.uk/sites/default/files/documents/surveys-and-good-practice/l/Lufton%20College%20H.M.%20Positive%20Behavioural%20Support%20Plan.docx%20Link%2011.docx"��Positive Behaviour Plan� (PHB), develop risk assessments and a comprehensive care plan. 


Specialist staff identified that S2 would benefit from using the Picture Exchange Communication System (PECS). As S2 began to use PECS as a preferred method of communication, staff worked with the communication specialist lead to look at effective verbal prompting and language based on his communication assessment and profile. 


Working with S2’s parents, the team identified the most successful approach to supporting him to access the community. It required careful preparation, including the use of social stories, timelines, photos and pre-visits to prepare S2 to show him where he would be going ‘next time’. The staff worked with the personal relationships advisor to learn how to write social stories and produce visual resources, including timelines. In sessions, teachers found that S2 responded well to a very structured approach, again using timelines and visual resources. Sessions were planned so that he was able to work on very small set tasks with the opportunity for ‘time out’ every 10 minutes. He enjoyed being outside and in situations where he was able to access an open environment. This helped to plan S2’s personalised programme.








Over the year, the improvements in S2’s behaviour, demeanour and participation in learning were very evident. Use of timelines, social stories and visual resources are routine to successfully working with S2 and crucial in preparing him for unfamiliar environments or changes to his planned day. The implementation of this approach to all aspects of his programme has seen a marked reduction in incidents of challenging behaviour. With clear strategies to prepare S2 for activities to access the community, it has been possible to reduce risks and start reducing staffing levels. 


S2 recently went to the cinema and is now attending a rock-climbing session.








The good practice case studies that Ofsted publishes highlight specific examples of practice that providers of education, learning and children’s services have used to achieve successful outcomes. 


For education, the case studies do not recommend a single particular approach to teaching and learning. Ofsted has no preferred lesson structure or teaching style. We display and share a wide range of approaches that providers have found work well for them in achieving good outcomes for children, young people and learners.


Are you thinking of putting these ideas into practice; or already doing something similar that could help other providers; or just interested? We'd welcome your views and ideas. Complete our survey � HYPERLINK "https://www.surveymonkey.com/s/ofstedgoodpractice" �here�. 


Click �HYPERLINK "https://www.gov.uk/schools-colleges-childrens-services/inspections"��here� to see other good practice examples.


If you would like a copy of this document in a different format, such as large print or Braille, please telephone 0300 123 1231, or email � HYPERLINK "mailto:enquiries@ofsted.gov.uk" �enquiries@ofsted.gov.uk�.








8
Good practice example: Further education and skills 
Lufton College of Further Education

March 2015, No. 140161
Good practice example: Further education and skills 
Lufton College of Further Education
March 2015, No. 140161

