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This good practice example has been withdrawn as it is older than 3 years and may no longer reflect current policy.

Partnership working to develop new teachers: London East Consortium, University of Cumbria
URN: 70253
Region: London
Remit: Schools
Provider background

The London East Consortium is now a limited company located at Bygrove Primary School, London under the name of London East Teacher Training Alliance.
Brief description

The London East Consortium (LEC) was a partnership between the University of Cumbria, the London Boroughs of Newham and Tower Hamlets, and local schools; it has now become the London East Teacher Training Alliance (LETTA) under the School Direct programme. Significant improvements in the quality of initial teacher education are made through the recruitment and selection of trainees, high-quality training across the partnership both at the centre and in schools, as well as strong leadership and partnership working between the provider, local authorities, schools and the University of Cumbria.
This is part of a set of eight examples showcasing good practice in initial teacher education.

The good practice in detail

Recruitment and selection 

Trainees are equipped to work in the local area and go on to have a significant impact on learners' outcomes within local schools. But first they must be recruited. Brigitte Boylan, previously LEC programme leader, now programme leader for LETTA, explains: ‘A number of strategies were implemented to improve the effectiveness of trainee recruitment from the local area.’ These included the following:

· The use of local newspapers to advertise information events. These events provide information about the training programme and financial arrangements, as well as advice on the application process and selection criteria.

· The leafleting of local community groups and libraries, particularly if data tracking demonstrates under-representation of groups; for example, from potential lesbian, gay, bisexual and transgender applicants and Bangladeshi males.

· Better sharing of data between the partner local authorities and the Consortium.

· A range of recruitment activities from presentations, written responses and mock interviews.

· Providing information through personal visits to local teacher assistant courses.

Having a strong visible presence in local schools. This last point is felt to be an essential factor in improving the overall quality of recruits selected for the course.

Impact of these strategies
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The Consortium has tracked the progress of past trainees once they have gained qualified teacher status for over eight years. These data confirm that the vast majority of past trainees are employed in local schools and retention is very high. Over the past six years many ex-trainees have become phase leaders, coordinators and senior managers in these local schools. Furthermore, the majority have been graded as outstanding in Ofsted inspections. Several ex-trainees have become mentors to new employment-based trainees.

Some schools within the partnership inspected as outstanding by Ofsted, have 50-75% teachers as ex-trainees. Several ex-trainees demonstrate positive impact on learners’ outcomes beyond the local area. For instance, one male ex-trainee has been filmed by Ofsted because of his outstanding teaching of phonics. 

Tutors at the consortium have been particularly successful at identifying the potential of trainees to be effective teachers during the interview process. This has meant that any applicants who are unsuccessful are offered support roles in schools to develop their potential further so that they may be more successful in the following year. 

Several unsuccessful applicants have been regularly contacted to encourage them to gain more experience with learners and undertake further study. This strategy has been especially successful and there are examples of applicants returning the following year to become outstanding trainees and teachers. An ‘application and interview’ workshop for potential local applicants is now in place for the School Direct programme.  

Quality training across the partnership

The quality of training within the Consortium has grown from strength to strength. Training is personalised to capture strengths and previous experience. The training programme makes excellent use of many high-quality facilitators drawn from university tutors, consultants, schools, consortium tutors, published authors and experts. Their input across all subjects in the curriculum is evaluated by trainees, mentors, schools and tutors to identify further improvements in training. 

Other key aspects of the training include:

· regular visits to local schools demonstrating outstanding practice 

· visits to contrasting educational settings that demonstrate a range of values and diversity of opportunity

· visits by trainees to schools in the North West in order to teach children with a different demographic profile to the east end of London

tutors providing strong support to trainees on a personal level and responding quickly to trainees’ needs.

Phonics and other areas of literacy are given a high priority. The high quality of the Consortium was rated as ‘Green’ by the Training and Development Agency for Schools (now The National College for Teaching and Leadership). The Consortium team make effective reference to their own published research on topics that have been on the training programme in order to evaluate impact. Collaboration and partnership between mentors is strongly encouraged through the following.
· Clear expectations and joint mentor/trainee training are in place at the start of the programme. 

· Previous training on the role of mentors, coaching and how to provide lesson ‘feedback’ has now been formalised within the new School Direct arrangements to include five days of training from an Ofsted inspector and qualified coach. 

· Mentors are supported with all the necessary documentation and given full access to the university’s virtual learning environment.

· Mentors’ views are considered fully by the steering committee and through regular formal evaluations and discussions on school visits and at training.

· The training programme for trainees is attended by mentors and school staff.

· During mentor training, mentors are expected to feed back any continuing professional development opportunities from their schools and share good practice. 

· Continual mentor contact is maintained during the year.

· Mentors visit trainees while on their contrasting placement schools.

The high ‘visibility’ of tutors in schools helps build relationships and subsequent discussions about mentor and trainee needs for the future.

Strong leadership and quality partnership working 
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The engagement of all partners in self-evaluation and improvement is strong. Partners are involved in every aspect of Consortium business including recruitment and selection, programme design, assessments and decision-making. All partners have been involved in the development of the subsequent School Direct programme which now includes high-profile conferences to benefit all partners and content that is tailored for local needs.

The Consortium has a rigorous annual evaluation process from which targets and priorities are set. Data collection and analysis forms a central part of the evaluation process; for example, in linking recruitment to outcomes, benchmarking outcomes to other types of initial teacher education (ITE) provision, local and national ITE outcomes.

Consortium tutors are ‘visible’ in schools. They provide an effective conduit for quick communication across the Consortium. The two-tier management system composed of a management board and steering committee has clear purpose, decision-making functions and terms of reference. All partners are represented at both levels. Trainees and mentors form an important ‘voice’ at steering committee meetings. Outcomes from this process have led to changes to the programme and valuable feedback for the management board, composed of teaching alliance headteachers, the director of the lead school, programme leader and other key Consortium partners. 

Robust quality assurance procedures ensure consistency in training provision across the Consortium. These include:

· training on a particular model of coaching to all mentors and tutors

· joint observations involving mentors, local authority representatives and consortium tutors

· the completion of all formal observations of trainees by the school-based mentor and the external observer

· trainees’ targets tracked continuously over the year by consortium tutors

transparent cause for concern procedures. 

The Consortium has grown from strength to strength over the last few years to build a successful learning community of trainees, mentors and teachers within this part of East London. Trainees are fully encouraged to form a strong supportive network between themselves. They form learning groups to share and complete formal programme activities and plan social activities together which they maintain as newly qualified teachers. As the inspection report says, ‘The provider has continued to build a learning community with partnership schools that is making a significant difference to the achievement and life chances of many young learners.’
Other good practice examples in this set

Alban Federation
London East Consortium, University of Cumbria 
Stockton-on-Tees Teacher Training Partnership 
Suffolk and Norfolk Primary SCITT
Two Mile Ash ITT Partnership 
University of Birmingham – primary  
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University of Durham – primary
University of Durham – secondary 

Wakefield Regional Partnership for Initial Teacher Training 
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The good practice case studies that Ofsted publishes highlight specific examples of practice that providers of education, learning and children’s services have used to achieve successful outcomes. 


For education, the case studies do not recommend a single particular approach to teaching and learning. Ofsted has no preferred lesson structure or teaching style. We showcase and share a wide range of approaches that providers have found work well for them in achieving good outcomes for children, young people and learners.


Are you thinking of putting these ideas into practice; or already doing something similar that could help other providers; or just interested? We'd welcome your views and ideas. Get in touch � HYPERLINK "https://www.surveymonkey.com/s/ofstedgoodpractice" �here�. 


To view other good practice examples, go to: � HYPERLINK "http://www.ofsted.gov.uk/resources/goodpractice" �www.ofsted.gov.uk/resources/goodpractice�.


If you would like a copy of this document in a different format, such as large print or Braille, please telephone 0300 123 1231, or email � HYPERLINK "mailto:enquiries@ofsted.gov.uk" �enquiries@ofsted.gov.uk�.
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